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Beliefs, Strategies and Confidence
in English: A Survey Analysis
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Abstract

The present study investigates Japanese intermediate-level students
beliefs, learning strategies and confidence in their English abilities.
Questionnaire responses from a total of 236 students at high and low
intermediate levels with a pharmacy major showed that while analytical
beliefs were common, higher proficiency level students preferred
more experiential strategies, and that they were more confident in
communication in English. The findings of the present study support

previous research suggesting the importance of experiential learning.

Keywords: learner beliefs, confidence, proficiency, experiential learning

strategies, analytical learning strategies

1. Introduction

Research interests in SLA have shifted from teacher-directed to
student-centered instruction in the past decades, and numerous studies
have shown that learner belief about language learning plays an important
role in their choices of strategies which in turn may affect their L2

development; if students believe that translation and memorization are
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effective strategies, they will try to memorize words and translate them,
rather than using them in communication. While previous studies suggest
that beliefs might affect learning outcomes [1], they do not necessarily
show a strong relationship between them.

Understanding learner beliefs contributes to more successful language
learning [2][3]. Likewise, learners need to be aware of their own beliefs
by evaluating how those beliefs affect their second language learning
[4]. Assessing L2 learner beliefs is also essential in understanding their
approaches to language teaching [1][2][5][6]. From a motivational
perspective, Dornyei emphasizes the importance of creating realistic
learner beliefs as an important motivational strategy [7].

Although learner beliefs are viewed as an important individual
difference variable in L2 learning [8][9], the concept has remained
relatively unexplored. Thus, further research is needed to fully understand
the real impact of learner beliefs on L2 learning. Recently, Izumi et
al. and Ogawa and Izumi investigated the relationship between learner
proficiency, beliefs, learning strategies and confidence, finding that higher-
level students hold stronger beliefs in experiential learning approaches,
while lower-level students, who tend to believe in analytical approaches,
show low confidence in their L2 abilities [10][11]. They also found that
analytic beliefs are positively correlated to the use of analytical learning
strategies and negatively with the use of experiential learning strategies. In
contrast, beliefs in experiential learning seem to promote more flexible or
balanced use of analytic and experiential strategies. Furthermore, the use
of experiential strategies is more strongly related to improved confidence
in L2 use.

While the findings of the previous studies illustrate high and low
proficiency learner beliefs and learning strategies, further research is
needed to generalize the results. Furthermore, anecdotal evidence shows
that students majoring in science tend to prefer analytical approaches

even in language learning. Thus, the present study examines beliefs and
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strategies taken by analytical-minded learners with intermediate level
proficiency without any overseas experience.

Based upon Ogawa and Izumi [11], the following hypotheses were

formed.

1. Lower-intermediate proficiency learners tend to believe in
analytical learning more strongly than the higher-intermediate
proficiency learners.

2. High-intermediate proficiency learners tend to use experiential
learning strategies more frequently than the lower group learners.

3. Higher proficiency learners tend to have higher degrees of

confidence in their communication abilities in English.

2. Methods

A questionnaire modified from Ogawa and Izumi [11] was given to
239 students in 8 classes taught by 4 different instructors. The students
were in their second year at a pharmaceutical university in Tokyo, and
those with overseas experience were removed from the data. A total of
234 students were divided into two groups; 199 lower intermediate level
students with TOEIC scores of 595 and below, and 35 students with
TOEIC scores of 600-750. In the context of our university, we considered
students with TOEIC scores of 600 and above as high intermediate because
of their good performance in English classes.

The questionnaire consisted of 50 Likert-scale questions examining
their beliefs, strategies, and confidence in their L2 ability. The
questionnaire items were written in both English and Japanese, and were

divided into five parts, consisting of 9 to 11 questions per section.
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3. Results

SIV" LIS- LL6T 6T¢ 066 LOE Juddoe osaueder awos ym ysi3ug yeads 03 Aexo st (g
vr0" 970'C- ¥19C +vT¥  S€8  8L'E "So[NI Jewwels Surmouy oYM YsISug ur 9)edIuntwod ued [ 6|
1000 T1I¥'e- SvET €St €06° 8L'E ‘ysiSug ur saseryd 10 SPIOM UMOWUN IJUNOJUS NOK JI ssang 03 K80 ST1I] 8
80T €9T1- L9€T vLE ¥L6  SPE *Anunods Sunyeads-ysij3ug ue ur Ajjernjeu ysiSug ued] Uued NOx /|
800" TLYT- €0TT 68€  6L8  €€'C  SSE[d ySHSug oy ul d[qrssod se YSISuF Yonu se osn 0} 10yoea) YsISug AUl I Pom [ 91
€100 96¥'C- LYOT €0v 876 IS'E “YSISug ur SI9YI0 YIIm Suneads UM SONBISIW OB | JI JOPBU 1, USI0P I G
L60° S99'T- €90°C L¥FE 9¢€0T 0I'E ‘ystSug ur pear | SuryA10A9 puejsiapun 03 39odxd 03 9[qeUOSEAIUN S1I] §]
OFL" 6SY'I- S68'T €9 990l  I€¢ "SSe[d ysiSug o) ul sKes 1o1oea) oy SUIYIAIOAS PUBISIOPUN J,UOD [ JI PAIAYI0q 15 L, UOP | €]
Pol™ 86€l- ¥9¢€'1 9LYv 169"  9S¥ “yst[3ug Jo o[ & 03 ud)sI| 03 jueiodwir I J1 “YSI[SUF UILI] 0} 1PIO U] 7]
9€0° SOT'ZT- 90T1 ILY S0%8  8€+ "ysISug ur sI9Y10 yyIm yeads 03 Juerroduwr st 1 ‘YsijSus uIed[ 03 JopIo U [
Suruaed] [enuaLdxa ur JIg
100 T1I€€- SPTT 9T% LO6 OL'E *o1qIssod se yonu se Judode AYI[-oAlRU Y)IM YsIjSus yeads o) juepodwr st O]
790" €98°'T 69¥'1 SO0¢€ 016 6€¢ ystjSug yeads om 210J9q JsI1J Jewwreld Jo91100 UIed] P[noys 9\ 6
veT €61'T 1€l vL'E 006 ¥6°€ USI[Suy AW uIed 03 sAS10I9Xd Auew op 0} juepodwr s1i] §
910" €TFT €SE€1 78T 1S6° 97°¢ ysISug uIes[ 03 suLe) [eonewes [[e mouy 03 jueptodwi sty £
€LT 8601~ 0€0'T 8S¢E €6 6€¢ *SOYEISIW AW [[B 091109 0] Joyoed) YsI[Su AW juem | 9
STIT 6£ST 166" €I'C #8801 THE osoueder ur soyni rewwesd urejdxo o3 1oyoed) ysiSug Aw juem | ¢
LSL 60€- 786 T8E 1001 9L€ ‘puB)SIOpUN } UOP [ Sprom Aue 3ooyd 0 juepodwr st 4
760" 089°'1- IvL  6L'€ 906 €S°€ sKes 19Y0e9) oy} SUIYIAIoAd puejsiopun o) jueptodwr s1y] ¢
oy o8- 079" 89% 619 65T AIe[nqeooA dzLIowWwsW 03 juepiodwr s1if ¢
veT  TOI'l 716 80F €18  STY “rewrwels ysijSuy puejsiopun o) yueptodwr sty |
Suruaed| [ednAeue ul sjAIPY
d } as AW a N
15931} dnoi3 1oyS1y  dnoiS 1omo JUAWAILIS
S[9AJ] JUAIYJIp Je Adeurieyd ur Suriofew s)UIPN)S Jo SAI3I)LI)S JUIWIRI[ pUL SJAIPY [ dqRL



47

Beliefs, Strategies and Confidence in English: A Survey Analysis

00
100°
900°
¥00°
100°
00
000°
000°
100°
000°

800
sor
SLO
000
00
£00°
100
00
100°
200’
100°

800°
LOO’
€cr
090
S80°
800
0cT
L00
70

SSIe-
06t"¢-
€9L°C
6L8°C
8IT¢-
I61¢-
(%
vLO'E-
68¢°¢-
86¢6°¢-

c69°C-
99°I-
68L'1-
098°¢-
I61°¢-
SL6'T
wore-
6Cl¢-
y8Y¢-
ovle-
LYT e

LS9C-
0€Le
6vS1-
6881~
(47
9T
€Tl
YeL'C
¥s0°C-

S6L'L
0CS'L
6CS'L
yeeL
SEI'L
689
SIL9
€99
0vS9
LSE9

6¥1°9
109
L6L'S
LS
we's
6SY'S
LTES
Sor's
796'v
YLy
1294

8LTY
0€l'y
056’
€L8°E
0L9°¢
88¢°¢
611'¢
Sel'e
6v0°¢

Iy
oLy
oLe
€0y
80t
v
ov'v
iy
(/%
9L'¢

L6'€
o'y
0€'y
I8¢
S6'¢
e
0€'e
1483
6v'¢
89°¢
SOy

vy
wy
(V%%
00ty
Yoy
1494
6'¢
ey
80

¥06°
0S6’
068"
L86°
906
Yo’
S86°
8L6
126’
L68’

Sle’
6S0°[
Ortrt
LST'T
0CI'l
8801
vLO'T
66
LSO'T
8111
0l

£e6’
L66
L9%
196
096
SS6°
45
606
ys6°

1€7¢C
LLT
€CT
LY'C
6€C
€8°C
&'e
L1'T
90°C
80C

LT
we
0s°¢
80°C
86°C
LET
L8]
061
€1'e
8Y'C
88°C

Is°¢
we
(453
Iv'e
e
8L'¢
LSE
LSE
yse

‘ys1suy 03 asoueder ojesuen 03 AjIqe AW YIIM JUIPIJUO WE |
-osouede( 03 ysij3ug de[sueI) 0} ANIqe AW YIIM JUIPIJUOD WE |
"UOIJEOIUNIIIOD Ul Jewweld asn 0) A)I[Iqe AW yjim JUdpIjuod we |
Tewrtwess ysiSug urejdxa 03 L)11qe AW Yirm JUSPIFUOD We |
USI[SuF ur 911Im 01 A)I[Iqe AW Y3IM JUIPIFUOD WE |

USI[SUY UM PUBISIOPUN 0} AY[Iqe AU YIIM JUSPIJUOD WL |
ys1jSug udyods puejsiopun 0} ANfIqe AW [IIm JUSPIJUOD W |
ys1Suyg 2ounouoid 03 K1[1qe AW YIM JUSPIFUOD WE |

ystSuy yeads 03 A[Iqe AW YIIm JUSPIJUOd We |

"YSI[SUF Ul UOIIBSIOAUOD 9ARY 0} AJIqe AW [JIM JUSPIJUOD WE |
uUIpyuo)

‘TIoMm A19A ystjSuy yeads 03 ured Ajorewnyn [[im |

‘ysiSug Sursn uoym sodejsiu Supjew Jo presje we |

ystSuy ur Surjeads uoym SnoAlou 3a8 |

JUOWUOIIAUD Sunyeads-ysiSuy ue ur JjosAw Suisioww Aq ysI3usg poured| |
‘pres s1ayeads ysi3uy yeym Sunejwr £q ysisuyg pauIed] |
ystSug ut yury 03 Suikn £q ysi[Suy poured] |

‘ystSuyg oxyods oym spuoryy Sunjew £q ysiSug poues] |

"ysISus ur SoLIBIp 0 ‘SIONI[ ‘s[rew-d Sunum £q ysijSug poutes] |

‘s1odedsmau Jo/pue ‘syjooq ‘sourzedew ysI3ur Jo jo] e Suipear Aq ysI{Suy pauIed] |

“YSI[SUF Ul SA1AOW/A |, Sulyojem o oIpel 9y} 03 Surudlsi] £q ysijSuy poured] |
YsTSuy ur s19130 ym Sunyeads Aq ysij3ug poured |

$3139)e1)s Suruaed] [epudLRdXF

101 & Suronoerd pue Suneadar £q ysijSuyg paures] |

*SSB[O YSI[SUY oy} Ul Jy3ne) sem | Jeym SuImaIAdl Aq YsI[Suy poutes] |
‘uorsudyaidwos Aw jooyd 01 uone[suer) asoueder Sursn Aq ysI{Suy pauIed] |
‘ysijsuyg oyur asoueder Sunesuen) £q ysijSuyg paures] |

-osouede( ojur 31 Sune[suen £q ysiSuy pouIed] |

SWOIPI/SPIOM PUE s3I SulzLIowow Aq YsI[Suy pouIed] |

‘suorjeue[dxo Jewnuel3 SuIpear woiy YsiSuyg poures] |

'S9S1010X9 Auew Sutop Aq ysij3uqg pauled |

*A[[njo1es s)j00QqIX9} [00yds SurApmys Aq ysijSuyg paures] |

$9139)e.1)S SUIILIBd[ INA[RUY

6¢
8¢
LE
9¢
3
143
23
[43
[§3
0€



48

As shown in Table 1, overall participants tended to believe in both
analytical and experiential learning. Regarding beliefs in analytical
learning, no statistical difference was observed between the two groups
except in questions 7 and 10, which shows that those in the lower group
tended to believe in the importance of knowing grammatical terms more
strongly than those in the higher group (¢ = 2.423, p = .016), while those
in the higher group believe in the importance of speaking English with
native-like accents more strongly (¢ =-3.311, p =.001).

With regard to beliefs in experiential learning, the higher group
believed more strongly in all the questions than the lower group, and
statistical differences were seen in questions 11 (¢ = -2.105, p = .036),
15 (¢ =-2.496, p = .013), 16 (¢ = -2.672, p = .008), 18 (t =-3.411,p =
.001) and 19 (¢ = -2.027, p = .044), all of which were related to L2 use
for communication. Question 11 concerns the importance of speaking
in English to learn, and question 15 is about positive attitudes toward
making mistakes. Likewise, questions 18 and 19 focus on guessing for
comprehension and fluency without worrying about grammatical accuracy.
The higher group tended to believe in having a lot of input and output
practice through communication, and at the same time, wanted to be
corrected by their English teacher slightly more than the lower group.

Interpreting Two-way repeated measures ANOVA results (Table 2
and Figure 1), the multivariate tests indicate a nonsignificant group main
effect, /7 (1, 236) = .926, p = .337; a significant belief main effect, F (1,
236) = 7.731, nG2 = .015, p = .001), and a nonsignificant belief by-group
interaction effect, 7 (1, 236) = .349, p = .55. These results signify that
differences are seen between analytic and experiential beliefs, implying
that students tend to value experiential beliefs over analytic beliefs. On
the other hand, although students in the higher group tend to believe in
experiential learning more strongly than those in the lower group, no
statistical differences were observed between the groups in terms of
beliefs.
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In terms of analytic strategies, statistical differences were observed
in questions 21, 22, 24, 28, and 29 (see Table 1). These results indicate
that students in the higher group seem to have invested time and effort in
practicing and using the grammar and vocabulary above and beyond simple
memorization, vis-a-vis the lower group. Additionally, in experiential
strategies, while no statistical differences were seen in questions 38 and
39, all other questions showed significant differences between the two
groups (p < .01). Students in the higher group displayed higher scores
than those in the lower group. The main effect in both groups; F (1, 236)
=5.319, G2 = .02, p = .2 and strategy; F (1, 236) = 52.02, G2 = .09, p =
.001, as well as the interaction effect; F (1, 236) = 4.082, nG2 = .006, p =
.04 shown in Table 3 show the differential degrees in the use of different
strategies by these groups. Examining the method simple main effects,
different degrees in the use of analytic and experiential strategies were
observed in both groups (lower level, p = .001; higher level, p = .021),
which implies that in both groups, students tend to employ more analytic
than experiential strategies. In analytic strategies, no statistical differences
were seen between the lower and higher groups (p = .675), however, the
experiential strategies showed differences in the degree of use (p = .004),
meaning students at a higher level use more experiential strategies (see
Table 3 and Figure 2).

In the area of confidence, significant differences were seen in all the
questions (p < .01), finding that the students in the higher group tended
to be more confident in their overall English ability. Those in the higher
group tended to be confident in conversation, pronunciation, understanding
spoken and written English than those in the lower group, compared with

the ability to explain grammar or to use it in communication.
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Table 2 Two-way repeated measures ANOVA results on belief at different levels

Source SS df MS F P np’
Group (high / low) 220 1 220 926 337 .004
Error 56.002 236 237
Belief (analytic / experiential) ~ 1.625 1 1.625  7.731 .006 .032
Belief x Group .073 1 .073 .349 .555 .001
Error (belief) 49.619 236 210

3654 group

=
group 1 = lower level group
group 2 = higher level group

2
i

belief 1 = analytic learning

3.75+ belief 2 = experiential learning

3.70

Estimated Marginal Means

365

3.60

Belief

Figure 1 Beliefs in language learning of the students with different levels

Table 3 Two-way repeated measures ANOVA results on strategies at different levels

Source SS df MS F P np’
Group (high / low) 3.264 1 3264 5319  .022 .022
Error 144.849 236 614
Strategies (analytic / experient 24.534 1 24.534  52.023 .000 181
Strategy x Group 1.925 1 1.925  4.082 .044 .017

Error (belief) 111.295 236 472
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group
1
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S, group 1 = lower level group
350 group 2 = higher level group

3754

ans
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E belief 1 = analytic strategies
g belief 2 = experiential strategies
B 25

c ©

=

= .

83 00

<

£

s

7]

m o

2754

Strategies

Figure 2 Strategies in language learning of the students with different levels

Table 4 shows all the correlation results between belief and strategies
of both groups. Some of the questions showed both positive and weak
correlations with experiential strategies, while more analytic strategies
were positively correlated with both analytic and experiential beliefs.
Confidence also has a strong positive correlation with both analytic and
experiential strategies.

Among the confidence question items, the higher group was
significantly more confident in their abilities concerning actual language
production such as conversation, speaking, and pronunciation, compared
with more receptive skills or meta-knowledge such as understanding
written English, or the ability to use or explain grammar.

In summary, the study found that both groups did not differ
statistically in their beliefs in analytical learning, but the higher group
tended to use experiential learning strategies more frequently than the
lower group. The higher group also had higher degrees of confidence
in their communication abilities in English. From the above results, the

second and third hypotheses were supported.
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4. Conclusion

The present study supports the study by Ogawa and Izumi [11],
suggesting that it is necessary to encourage more experiential learning in
the classroom to promote student confidence in communication in English.
However, the study also found that the higher group also believed in
analytical learning fairly strongly except in those questions concerning
explanation of grammatical rules or knowing grammatical terms, which are
not directly related to communicative skills. Students in the lower group
seem to be more interested in meta-knowledge. This suggests that students
in the lower group are more exposed to the traditional approach, where
grammar translation, rote memorization, L1 explanation etc. are prevalent,
while higher level students tend to have engaged in more communicative
activities, which may have inclined them to value experimental strategies
over analytic approaches. Furthermore, students in the higher group may
simultaneously use bottom-up strategies pursuing accuracy in production
as well as fluency for communication. Those well-balanced approaches
are important in language learning.

The results of the present study provide some evidence of
intermediate or average level student beliefs, learning strategies, and
confidence. Learners at lower-intermediate proficiency levels may tend
to use analytical strategies, which may result in a low level of confidence.
Longitudinal studies should be conducted to explore how students
accustomed to analytical learning can gain confidence in communication

through more experiential approaches.
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